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I. Purpose 
 
“Education is the most powerful weapon in which you can use to change the world.”– Nelson 
Mandela 
 
Every child regardless of where they were born, their socioeconomic status, race, or gender, 

mailto:ldavis@ed.sc.gov
mailto:smurphy@ed.sc.gov
mailto:jchristmus@ed.sc.gov
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III. Identification and Placement of English Learners 
 
Each LEA is responsible for having a process of identifying English learners within their school 
district. This section will outline the steps necessary to ensure that all ELs are properly 
identified and placed in appropriate services. It is discriminatory to identify students for ESOL 
programs based on last name, appearance, accent, national origin, or any other surface 
identifier. 
 

A. Home Language Survey (HLS) 
 
Federal mandate requires that all LEAs identify students whose home language is other than 
English for English Language Development eligibility. The SCDE addresses this by requiring all 
districts to administer a State- adopted home language survey to all entering students in 
Kindergarten through twelfth grade. The home language survey is administered once at initial 
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Home Language Survey Frequently Asked Questions 
 
Q1: Does every new student enrolling in my district have to complete a Home Language 
Survey (HLS)? 
 

1) If the student is enrolling in school for the first time, complete the HLS.  
 

1.) If the student is enrolling in your district from another South Carolina district, do not 
complete the HLS. Check the records for the original HLS and go by what is listed on the 
HLS. If the student file is not immediately available, you may go by the information 
contained in PowerSchool, temporarily, until records arrive and the information is 
verified.  
 
The district should contact the previous school to request that they send or fax the HLS 
within the identification and placement timeline. If the district will not receive the HLS 
within the designated timeline, contact the parent and proceed with the completion of 
a new HLS.  

 
2.) If the student is enrolling in your district from outside of South Carolina, and this is the 

first time enrolling in the State of South Carolina, complete the HLS.  
 
  Q2: Can Home Language Survey questions be included in a LEAs online registration?  

For districts that offer online registration, the Home Language Survey (HLS) can be administered 
online instead of a paper format. The HLS is intended to be completed once while enrolled in a 
South Carolina school district thus districts with online registration will need to set parameters 
within their online registration system to display the HLS. The parameter should allow HLS 
questions to populate only if the parent indicates that the student is enrolling for the first time 
in a South Carolina district. If the student is enrolling from another South Carolina district, HLS 
questions should not populate and districts should request the original HLS from the previous 
school.  

Even if administered online, the HLS must be signed by the parent or guardian (an electronic 
signature is acceptable). The electronic HLS must be accessible in case of monitoring or student 
transfer. Suggestion: Print out the electronically signed copy and place it in the student file.  

   Q3: Can the Home Language Survey be administered to 3K/4K students?  

The Home Language Survey can be administered to 3K/4K students however, students cannot 
enter EL status until Kindergarten therefore; identification screening should not occur for 
3K/4K.  
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Q8: What do I do when a parent indicates “English only” on the South Carolina Home 
Language Survey for a student enrolling for the first time and transferring files show the 
student was receiving services?  

Upon receipt of transferring files and there is evidence that the student was receiving services, 
school personnel should communicate with the parent or guardian their child’s right to 
services. Schools should then follow the appropriate identification process.  

Q9: What is the purpose of the Home Language Survey Amendment form?  

The Home Language Survey Amendment is for data entry errors related to a mistakenly coded 
student as an English Learner. The Home Language Survey Amendment form is not a request 
for removal from an ESOL program because the parent does not wish for their child to 
participate.  

The Title III program office is in the process of redefining guidelines aligned to the use of the 
Home Language Survey Amendment form.  

 
B. Identification Screening Assessments  

 
South Carolina has been a member of the WIDA Consortium since 2014. As a consortium 
member, we utilize four screening tools to determine identification: K W-APT, WIDA MODEL for 
Kindergarten, WIDA Screener, and WIDA MODEL. Each tool is designed to assist educators in 
identifying students that may benefit from English language support. These identification 
screening assessments may only be administered by certified personnel that has completed the 
required WIDA training modules.  
 

o Kindergarten W-APT (K W-APT) 
 

K W-APT Administration 
Administered Subtests 

Listening Reading Speaking Writing 
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The Kindergarten W-APT is administered to students in kindergarten through 1st semester first 
grade. Visit the Kindergarten W-APT webpage to learn more about the assessment. The 
following table provides the raw score criteria for the four domains. 
 

o WIDA MODEL for Kindergarten  

 
The Kindergarten MODEL can be administered to students in kindergarten through 1st semester 
first grade. Visit the Kindergarten MODEL webpage to learn more about the assessment. The 
following table provides the proficiency level scores for the applicable domains. 

 
o WIDA Screener and WIDA MODEL  

 

https://wida.wisc.edu/assess/kwapt
https://wida.wisc.edu/assess/model/kindergarten
https://wida.wisc.edu/assess/screener
https://wida.wisc.edu/assess/screener
https://wida.wisc.edu/assess/model
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K W-APT 1st semester Kindergarten Test Administration. If the criteria below are met, the 
student does not qualify for services. The student will be monitored for four years.  
 

 
 

 
 

o 2nd semester Kindergarten through 1st semester First grade  
 
 If one or more of the criteria below are met, the student qualifies for services.   
 
 
 

 
 
 
 

Combined  score of 
Listening and 

�^�‰�����l�]�v�P���š���•�š�������H���î�ó
EngProf P1 

EngProf  1 
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If all three criteria below are met, the student does not qualify for services. 

 
D. WIDA Screener and WIDA MODEL Graphics 

 
o 2nd Semester First grade through High school  

 
If one or more of the criteria below are met, the student qualifies 
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E. Parent Notification 
 
Parents are our partners in education and should be continuously updated on their child’s 
progress towards English proficiency and academic achievement. Under ESSA, Title I requires 
that every LEA that uses funds under either Title I or Title III for services to ELs must provide a 
parent with a notification that outlines their child’s identification as an EL and placement in a 
Language Instruction Educational Program (LIEP). To ensure that parents can make an informed 
decision for their child, they must receive information regarding assessment results in a timely 
manner1.  
 
After identification screening has been completed, LEAs must share information with the 
parent regarding the student’s proficiency level and program options, and an opportunity to 
opt-out of ESOL services. LEAs are responsible for effectively communicating with EL parents, 
who may require translation or interpreter services.  
 
Specifically, parent notification must include:  
 
• The reason for the identification of the child as an EL;   
 
• The child’s laL sd

 T 
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If a student is found not-eligible for services based on an identification screener score or an 
entering ACCESS for ELLs score do not place any information in the initial test score field in 
PowerSchool. 

o ESOL Service Years and Service Codes  
 
This is the number of years that a student has received instruction in English, both in and 
outside of the US. These codes must be updated each year in which an EL has an English 
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o Initial Assessment Date 

 
SCDE has provided guidance on how to properly code the initial assessment date for ELs. 
 

 
 
Note: WIDA LEAs refers to consortium member states. All states represented on this list are 
considered WIDA LEAs. If a student enters your LEA from a state not listed, they are considered 
a non-WIDA LEA.   
 
 

https://wida.wisc.edu/memberships/consortium
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C. Program Models 
 
The SCDE does not, from a statewide perspective, prescribe specific guidelines for determining 
the nature of programs designed for ELs. The number of students may vary from only a few in 
some LEAs to several thousand in others. For this reason, decisions concerning the instructional 
program model must be made by each LEA.  
 
The LEAs program of services to ELs must address the following two requirements: (1) the 
provision of evidence-based English language acquisition services and (2) the provision of 
effective participation of ELs in all district academic and special programs.   
 

o Age – Appropriate Placement  
 
All ELs must be placed age appropriately in all courses and grade levels. A birth chart should be 
referenced for correct age-grade placement. High school placement is not determined by age 
beyond grade nine. A student without transcripts or with no high school experience must be 
placed in 9th grade, regardless of age.  
 
Please Note: In the event of the lack of formal schooling, an EL may be placed in a lower grade 
of no more than one year of the age-appropriate placement level. However, prudence and 
evidence of 
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All non-certified personnel working in an ESOL program must work under the supervision of a 
certified teacher. Paraprofessionals are not to be given any direct responsibility for teaching 
and/or supervising students.  
 
For questions regarding certification, contact the certification office at (803) 896-0325 or 
certification@ed.sc.gov.  
 

o Ratio Guidance   
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each district program must meet the needs of its EL student population. There are no State 
Board Regulations related to minimum service hours for ELs. 
 

E. ESOL Service Guidelines  
 
One of the purposes of Title III funding is to help ensure that ELs develop high levels of 
academic attainment in English and meet the challenging State academic content as all children 
are expected to meet. The English proficiency level of the student determines the ESOL services 
which should be provided to ELs in the least restrictive age-appropriate environment 
immediately.  
 
Currently served ELS begin receiving services the first day of school. At the start of school, ALL 
newly identified ELs must begin receiving ESOL instruction within thirty calendar days. If a 
student enters at a later start date, they must be identified, placed, and receiving services 
within ten days of enrollment. 
 

English Proficiency 
Level  

Placement Name   Frequency of ESOL 
Services  

Classroom 
Accommodations 
and Modifications 

1.0 – 1.9  
Entering  

Entering  
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F. Individualized Modification
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d. Extended time can be beneficial for all levels of ELs.  If allowable on state standardized 
testing, it should be allowed in classroom testing situations as well.  

e. ELs can also receive the accommodation of repeating and rewording directions in 
whatever way is necessary for the student to understand what is expected.   

 
NOTE: Accommodations used in standardized testing should be used regularly in the classroom.  
Modifications should also be provided for, but they will NOT apply to standardized tests.  
  
Some students have both IEPs and IMAPs.  In this case, the ESOL teacher and the special 
education teacher should discuss accommodations together to determine what is in the 
student’s best interest. Each program ultimately decides the accommodations allowable, and 
some accommodations available to one program may not be available to the other, and vice 
versa.  In this case, students should receive all the accommodations for each program. The 
accommodations from each program complement and supplement each other and are additive 
in nature.   
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LEAs should maintain the following types of information about any students identified as an 
English learner for their individual student profiles:   
  

1. Assessment information (e.g. standardized tests taken, WIDA  
identification      
scores and dates)   

2.  Academic information (e.g. courses taken, grades attendance and  
promotion/retention)  

3. Entry date into U.S. schools  
4. Entry date into local district   
5. Years of schooling in the home language   
6. Interrupted education? Yes or no - educational history  
7. Testing for vision and hearing  
8. Physical conditions that may affect learning  
9. Classroom observations by teachers  
10. Enrollment history and criteria used for placement in special services (e.g.  

ESOL, IEP, speech therapy, special education, gifted services, etc.)   
 

I. Exiting ESOL Services  
 
As a student progresses 
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o Post – Exit Achievement Monitoring & Data Reporting  
 
After students have reached proficiency, they must be exited from the ESOL program. LEAs are 
still responsible for monitoring the academic progress of the student for four years. 
Additionally, State assessment scores will be reported to SCDE for four years. The four-year 
post-exit monitoring period allows districts to ensure that the exited student is progressing as 
academically expected. To maintain compliance with monitoring, make sure that 
documentation is on file for each exited student. 
 
While monitoring, if the district finds that an exited student is not progressing as expected and 
there is evidence of a persistent language need, the district should re-test the student to 
determine if additional services are needed. If the exited student is found to need additional 
services, the district should document the reasons why along with the parent/guardian's 
consent for reentry.  
 
Under Title III of the ESEA, as amended by ESSA [Section 3121(a)], LEAs must report on the 
number and percentage of former ELs meeting state standards for four years. 
 

V. Grades & Retention   
 

A. Grading  
 
Traditional procedures or assigning grades to students may not be appropriate for ELs due to 
the lack of English proficiency. Teachers should maintain high expectations for student learning 
and should accommodate and adapt lessons and assignments so that ELs can progress. A 
student may not be assigned a failing grade in a content area or be retained at grade level 
based on a lack of English language proficiency. The key to appropriate grading of ELs is 
appropriate accommodations. 
 
Students in grades nine through twelve must be allowed to earn credits toward graduation. 
Students should be given grades on work done with modifications and accommodations. 
Teachers must follow these guidelines:  
 

�x ELs must receive accommodation of content work when needed.  
�x Student grades are based on accommodated work.  
�x Grading is based on accommodated work.  
�x ELs must not be failed based on the lack of English language proficiency.  

 
B. Retention   

 
A student may not be retained at grade level based on the lack of English language proficiency. 
There are many adverse effects of retention, and retaining ELs will not facilitate English 
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language acquisition. Other alternatives to retention must be explored before retention 
conversations. Prior to suggesting retention for ELs, consider the following points: 
 

1. Has the student been enrolled in the LEA for more than one full academic  
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o Administrative Considerations 
 
These administrative considerations are available to any EL student and do not need to be 
listed on an IMAP/IEP or 504 plan.  
 
Individual or Small Group Setting 

�x Monitor placement of responses in the test booklet or onscreen 
�x Participate in different testing format 
�x Specific Seating 
�x Short Segments 
�x 
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�x Repeat item audio (RA) 
�x Human reader for items (HI) 
�x Scribe (SR) 
�x Human reader for response options (HR) 
�x The student responds using a recording device, which is played back and 

transcribed by the student (RD) 
�x Human reader for repeat of items (RI) 
�x The test may be administered in a non-school setting (NS) 
�x Human reader for repeat of response options (RR) 
�x Word processor or similar keyboarding device to respond to test items (WD) 

 
 

B. Alternate ACCESS for ELLs  
 
All ELs are required to participate in the annual ELD assessment. ELs with a disability may 
receive accommodations on ACCESS per the student’s individual Education Plan (IEP). If it is 
determined that an alternate ELD assessment is needed for an EL with significant cognitive 
disabilities in grades one through twelve, Alternate ACCESS for ELLs will be used. The exit 
criteria score for the Alternate ACCESS assessment is P1.  
 
The Alternate ACCESS for ELLs is a large – print, paper-based test that is designed for ELs who 
have disabilities that prevent them from meaningfully participating in ACCESS for ELLs. This 
assessment is aligned with the WIDA Alternate English Language Proficiency levels. Additional 
information on this assessment can be found at 
http://www.wida.us/assessment/alternateaccess.aspx  
 

Alternate ACCESS 
Administered Subtests 

Listening Reading Speaking Writing 
All ELs Grades 1-12 who qualify for alternate testing X X X X 

Student qualifies for services if:  
 
�K�À���Œ���o�o���‰�Œ�}�(�]���]���v���Ç���o���À���o���]�•���G�����ï�X 

Student does not qualify for services if: 
�K�À���Œ���o�o���‰�Œ�}�(�]���]���v���Ç���o���À���o���]�•���H���W�í�X�� 
Student will be monitored for 4 years after exiting. 
Students may still receive accommodations as 
needed. 

http://www.wida.us/assessment/alternateaccess.aspx


   
 

34 
 

educational settings. If an EL student is suspected of having a disability, referral and placement 
must happen in a timely manner.  
Educators who are knowledgeable about and familiar with the student’s language acquisition 
must be involved at every step throughout the process. Being an EL student is not a basis for 
testing for a disability.   
 
LEAs must determine identification in accordance with The Individuals with Disabilities 
Education Act (IDEA) and Section 504 of the Rehabilitation Act of 1973 (Section 504). LEAs are 
also required for providing all notices and consents to parents in the parent’s native language 
unless the language is not wri

http://idea.ed.gov/
http://www2.ed.gov/about/offices/list/ocr/504faq.html
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To ensure that ELs can participate in GATE programs, LEAs should: 
�x Evaluate them using multiple assessment tools and methods.  
�x Receive input from various sources on the ELs ability (teachers, parents, and 

others). 
�x Understand the nuisances of different cultures and recognize the gifts and 

talents that come from diverse populations.  
 

C. Long-term ELs (LTEL) 
 
LTELs are ELs that have not yet attained English proficiency within five years of initial 
classification. These are ELs that have been enrolled in US schools (and therefore an ESOL 
program) for five or more years (may include PK) who have not reached WIDA proficiency (4.4 
or higher) or shown fluency on other standardized testing metrics.  ESEA Section 3121(a)(6) 
requires that LEAs report annually on the number and percentage of ELs not meeting English 
language proficiency within five years of initial classification and enrollment in the LEA.  
 
LTELs may face significant barriers to English language acquisition and attaining academic 
proficiency. LEAs muqig 
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1.) The WIDA Can Do Philosophy is based on the belief that all students bring to their 
learning cultural, experiential, and linguistic practices, skills, and ways of knowing from 
their homes and communities. WIDA believes that as educators, our role is to craft 
instruction that capitalizes on and builds upon these assets. 

2.) The Guiding Principles of Language Development represent WIDA’s core beliefs about 
language development. They are derived from a synthesis of literature and research 
related to language development and effective instructional practices for language 
learners. 

3.) The Features of Academic Language in Sociocultural Contexts highlight academic 
language features across three dimensions: discourse, sentence, and word/phrase and 
six levels of language proficiency taking into consideration the various components of 
the learning environment (grade-level content, purposes for language use, role 
relationships with others, and other factors). 

4.) The Performance Definitions delineate the criteria for receptive language (listening and 
reading) and productive language (speaking and writing) at six levels of language 
proficiency. They are informed by the Features of Academic Language. 

5.) The Can-Do Descriptors illustrate what learners can do at each level of language 
proficiency across the five language development standards. 

6.) The Standards Matrices help educators envision what language development might 
look like in K–12 classrooms across levels of language proficiency for each of the five 
standards. The matrices are used in conjunction with the Performance Definitions to 
describe possible student trajectories for academic language development. 

 
B. English Language Profiffe 

http://www.wida.us/standards/eld.aspx
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1. English learners communicate for Social and Instructional purposes within the school 
setting.  

2. English learners communicate information, ideas, and concepts necessary for academic 
success in the content area of Language Arts  

3. English learners communicate information, ideas, and concepts necessary for academic 
success in the content area of Mathematics  

4. English learners 
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�x have not attended 
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o Consortiums  
 
Per Title III, Part A statute, “a state educational agency shall not award a subgrant…if the 
amount of such subgrant would be less than $10,000” [Sec. 3114 (b)]. Any LEA receiving a Title 
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o Title III Local Plan  
 
The Title III plan should be created in conjunction with stakeholders’ input. Each submitted local 
plan must have the following items evident in the plan:  

 
Local plans should also ensure that:  
 

�x All teachers in the LIEP program are fluent in English and any other language used for 
instruction, including having written and oral communication skills. 

�x Each LEA included in the eligible entity is complying with section 3302 prior to, and 
throughout, each school year. 

�x The LEA will annually assess the English proficiency of all English learners participating in 
programs funded under this part. 

�x The proposed plan is based on effective programs that will enable children to speak, 
read, write, and comprehend the English language and meet challenging State academic 
content and student academic achievement standards. 

�x  LEA is not in violation of any State law, including State constitutional law, regarding the 
education of English learners, consistent with sections 3126 and 3127. 

 

describe the programs and activities 
proposed to be developed, implemented, 
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The SEA will review all submitted plans and once approved, the LEA will sign assurances of 
compliance with the Title III statute and regulations.  
 

o Required Uses of Title III funds  
 

 
 

1.) To increase the English language proficiency of English learners by providing effective 
language instruction educational program0.23 0 Td
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�x Activities coordinated with community-based organizations, institutes of higher 
education, and private sector entities to assist parents by offering 
comprehensive services. 

 
o Allowable vs Non-allowable Activities for Title III Funds  

 
Allowable Activities Non-allowable activities 

Upgrading program objectives and effective 
instructional strategies 
 

�x Improving the instructional program 
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X. Translation and Interpretation Services 
 

o Title III, Part A Allowable Translation/Interpretation Services  
  
Title III Part A funds may be used for translation and interpretation services that support the 
specific parent outreach and training activities found in Title III, §3115(c)(3)(A), (d)(6), or (e)(A) 
but not those required by the Office for Civil Rights under Title VI of the Civil Rights Act (Lau) or 
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XII. Important Terms   
 
 
Access for ELLs – A secure large - scale English Language Proficiency assessment given to 
Kindergarten through twelfth-grade students identified as ELs. 
 
Can Do Descriptors - The WIDA Can Do Descriptors are commonly used by ESOL teachers to 
assist general education teachers with differentiated instruction for ELs. 
 
EL - English Learner - This is any student working towards acquiring English proficiency. 
 
ELL – English Language Learner – This is any student working towards English proficiency.  
 
ELI – English Learner Instructional Model – PowerSchool Field that shows the kind of services an 
EL receives. 
 
English Language Proficiency Assessment - An assessment designed to measure a student’s 
English proficiency. In the State of South Carolina, we utilize WIDA’s assessment suite. 
 
ESSA - Every Student Succeeds Act – Legislation that replaces No Child Left Behind. The main 
purpose of ESSA is to make sure public schools provide a quality education for all kids. 
 
ESOL – English to Speakers of Other Languages – A language acquisition program designed to 
teach English to students whose native language is not English. 
 
GAN - Grant Award Notification - The official document that states the terms, conditions, and 
funding amount of the grant award. It also contains programmatic and fiscal data, as well as the 
names and contact information of the respective program officers. 
 
GAPS - Grant Accounting Processing System – The system that the SCDE uses to process grant 
applications and budgets. 
 
GEMS - Grants Electronic Management System - The system that the SCDE uses for districts to 
submit Title III applications. 
 
HLS - Home Language Survey – This a survey that is completed during the enrollment process 
that documents the language history of the enrolling student. This form is only completed once 
during the educational career. 
 
K W-APT - Kindergarten WIDA ACCESS Screener – An English language proficiency screening 
assessment that helps determine whether a student is eligible for a language assistance 
program. 
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IMAP - Individualized Modification and Accommodation Plan – Student plan that states the 
ESOL services, classroom modifications and testing accommodations an EL student will receive. 
 
LEA - Local Education Agency – Refers to individual school districts in South Carolina. 
 
LIEP - Language Instruction Education Program – 
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